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MO PAU
1. Ly do chon daé tilj i ’

Xuat phat tir yéu cau cua doi mdi cén ban, toan dién giao duc nhu Nghi quyét 29 Hoi
nghi 1an thir 8 Ban chip hanh trung wong Pang khoa XI; Chién lugc phat trién
gido duc 2011-2020 ctia Chinh phu x4c dinh: “Tiép tuc d6i mdi phuong phép day
hoc va danh gia Kkét qua hoc tap, rén luyén theo hudng phat huy tich cuc, tu giac,
chu dong, sang tao va nang luc tu hoc ctia ngudi hoc”

Day hoc theo tinh hudng 14 phuong phap day hoc tich cuc mang lai hiéu qua.
Van dung phuong phap day hoc theo tinh hung 1a mot huéng cua doi méi
phuong phap day hoc ¢ dai hoc.

Tai cac Trung tdm gido duc qudc phong va an ninh viéc van dung phuong
phap day hoc theo tinh huéng vao mén hoc Gido duc qudc phong va an ninh néi
chung con nhiéu han ché.

Xét trén binh dién ly luan, day hoc theo tinh hudng la mét phuong phap day
hoc tich cuc, cd tac dung to I6n trong day hoc mén Gido duc quéc phong va an
ninh. Day sinh vién giai quyét tinh hudng cé vén trong day hoc mén Gio duc
quéc phong va an ninh tao s& tao co hoi cho ho ap dung tri thiee hiéu biét vé quan
su, an ninh vao giai quyét nhitng van dé caa thuc tién nghé nghiép thudc linh vuc
nay. Tir &6 hinh thanh cho ho kha niang phat hién va giai quyét van dé trong quan
su, an ninh, d4p (g muc tiéu dao tao dong thoi dap ng nhiém vy ciia mot cong
dan sin sang tham gia luc lugng vil trang dé bao vé T6 quéc Viét Nam. Tuy nhién
hién nay, giang vién con ling ting trong xay dung tinh hudng dé sir dung trong
day hoc; gap kho khan trong cach thirc to chtc day hoc theo tinh hudng mén hoc
Gido duc qudc phong va an ninh.

Xuét phét tir nhitng 1y do co ban néu trén, nguoi nghién ciru chon dé tai: “Day
hoc theo tinh husng mén Giéo duc quoc phong va an ninh tgi cac Trung tam gido
duc quac phong va an ninh khu vire phia Nam” mang tinh cép thiét, cd y nghia
vé mat ly luan va thyc tién gép phan nang cao chét lugng gido duc mén hoc.

2. Muc tiéu nghién ctru

Muc tiéu nghién ctru ctia dé tai nay 1a: Dé xuét quy trinh xay dyung tinh huéng
¢6 van d& va dé xuit quy trinh t6 chuc day hoc theo tinh hudng c6 vin dé mén
GDQP&AN tai cac Trung tam GDQP&AN khu vuc phia Nam.

3. Khach thé va dbi tweng nghién ciéu

Khéch thé nghién ciu: Quéa trinh day hoc mén Gido duc quéc phong va an

ninh tai c4c Trung tdm gio duc qudc phong va an ninh khu vyuc phia Nam.



Poi tirong nghién cizu: Moi quan hé giita ndi dung, phuong phap va hinh thic
t6 chirc day hoc mén Giéo duc quéc phong va an ninh.
4. Cau héi va gia thuyét nghién cieu
4.1. Cau hoi nghién ciru

1) Day hoc theo tinh huéng ¢6 van dé dya trén co s& 1y luan nao?

2) Thuyc trang day hoc theo tinh hudng c6 van d& mén Gido duc qudc phong
va an ninh & cac Trung tim gido duc qudc phong va an ninh hién nay nhu thé nao?

3) Pé c6 nhimg THCVD phu hop, sit dung véi mon hoc GDQP&AN can
phai xdy dung theo quy trinh nao?

4) T6 chirc day hoc theo qui trinh nao c6 thé phat huy dugc tinh tich cuc, tu
gidc, sang tao va ning cao két qua hoc tip mon GDQP&AN ciia sinh vién?

4.2. Gid thuyét nghién ciru

Néu xdy dung THCVD mén GDQP&AN theo quy trinh 4 budc: Xdic dinh muc
tieu cua bai hoc; Phan tich ngi dung; Bién tap tinh huéng; Kiém tra, danh gia hoan
thién THCVP va tb chie day hoc mon hoc nay theo quy trinh 3 Giai doan: Gioi
thiéu THCVP;, Gidi quyét THCVP; Trinh bay két qua thi s& nang cao két qua hoc
tap va phat huy duoc tinh tich cuc, tu gidc, sang tao ctia sinh vién trong mon hoc
nay.

5. Nhiém vu nghién ctru

Nghién ctru co s& Iy luan vé day hoc theo tinh huéng c6 van dé mdn Giéo duc
quéc phong va an ninh;

Nghién ctru co so thuc tidn vé& day hoc theo tinh hudng c6 van d¢& mén Gio
duc quéc phong va an ninh;

Dé xuét quy trinh xay dung tinh hudng cé van dé va dé xuat quy trinh t6 chirc
day hoc theo tinh hubng c6 van d& mén Giéo duc quéc phong va an ninh tai cac
Trung thm Giéo duc quéc phong va an ninh khu vuc phia Nam;

Khao nghiém va thuc nghiém su pham xac dinh hiéu qua va tinh kha thi cua
quy trinh xay dung tinh hung c6 van dé va quy trinh t6 chic day hoc theo tinh
hubng c6 van d& mon Gido duc qudc phong va an ninh.

6. Gioi han pham vi nghién cau

D¢ tai chi tap trung nghién ciru xay dung THCVD va to chirc day hoc theo
THCVD trong hoc phin 3 mén gido duc qudc phong va an ninh.

Dia ban nghién ctru: Vi diéu kién khach quan, dé tai chi tién hanh nghién ctru
thyc trang day hoc mén Giao duc qudc phong va an ninh tai 03 Trung tAm gido duc
qudc phong va an ninh: Pai hoc Quéc gia thanh phé HO Chi Minh; Trudng Pai
hoc Tay Nguyén va Truong Dai hoc Can Tho.
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Dé tai t6 chure khao nghiém va thyc nghiém su pham tai Trung tdm gido duc
qudc phong va an ninh Trudng Pai hoc Can Tho.
7. Phwong phap nghién ciru
7.1. Phwong phdp ludn nghién ciru

Dé thyc hién luan an nay, nghién ctru da dua vao cac phuong phap luan:

Phwong phap lugn duy vat bién chizng: Van dung phuong phap phuong phap
luan duy vat bién ching 1a giai quyét cac van dé lién quan dén luan an phai dugc
xem xét dudi goc do 1a sy tich hop ciia nhidu thanh phan khac nhau c6 mébi quan
hé chat ch€, bién chiing véi nhau chir khong don gian 1a sy gop lai ctia cac thanh
phan d6. Pong thoi, dé t6 chic day hoc theo THCVD tai cic Trung tdm
GDQP&AN can tao diéu kién cho SV ¢6 co hoi van dung nhiéu kién thuc, k¥ néang,
kinh nghiém. .. khac nhau trong nhiing tinh hudng cu thé gin véi thuc tién nhiém
vu quan s, an ninh va danh gia két qua hoc tap thong qua giai quyét tinh hung va
ca qua trinh chir khong chi danh gia riéng ré timg thanh phan kién thirc, k§ ning
cua nguoi hoc.

Phirong phdp tiép cdn thue tién: Sir dung phuong phap tiép can thyc tién 1a
doi hoi viéc dua ra nhitng nhéan dinh, két luan vé& mat khoa hoc phai Xuét phat tir
thuc tién khach quan va kiém nghiém qua thuc tién. Trong ludn 4n viéc d& xuat
quy trinh x4y dung THCVD va dé xuit quy trinh t6 chirc day hoc theo THCVD
mon GDQP&AN phai xuit phat tir thue tién yéu cau déi méi, nang cao chat lugng
mén hoc cho SV & cac Trung tim GDQP&AN khu vyc phia Nam va nhiing dé
xuét d6 can kiém nghiém bé“lng thuc tién. Co nghia 1a can 1am rd thuc trang hoat
dong day hoc mon GDQP&AN tai cac Trung tam GDQP&AN khu vuc phia Nam,
va kiém nghiém quy trinh xay dung THCVD va quy trinh t6 chirc day hoc theo
THCVD mén GDQP&AN di dé xuét.

Phurong phdp tiép Cdn dinh tinh va dinh lirong

Tiép can dinh tinh 1a hudng tiép can nham thim do, mé ta va giai thich dua
vao cac phuong tién dé khao sat nhan thuc, ddng co, hanh vi, thai dg... nhim tra
161 cho cau héi: vi sao? thé nao?...

Tiép can dinh luong (chi yéu 1a théng ké) dé luong hoa, do ludng, phan anh
va dién giai cac mdi quan hé giita cac nhén té (cic bién) voi nhau thong qua
théng ké mo ta, phan tich mbi quan hé va sy khac biét.

Dé tai sir dung tiép can dinh tinh va dinh luong vao khao sat thyc trang (phéng
vén, quan sat, ghi 4am...); do cac bién sb theo cac muc tiéu va xem xét sy lién
quan giita chiing du6i dang cac sb do va sb théng ké nhim chimg minh do tin
cay/khach quan (Reliability/Objectivity), hop 1€ - hién hitu (Validity), chinh xac
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tap trung quanh gié tri diing (Accurcy)... Dua trén s6 liéu khao sat thyc trang va
két qua thuc nghiém quy trinh t6 chirc day hoc theo THCVD mén GDQP&AN
dé kiém tra va chimg minh duoc tinh kha thi cta dé tai nghién ciru.

7.2. Phwong phdp nghién ciru Iy thuyét

Trén co s& phan tich, tong hop, hé théng hod, khai quat hod cac tai liéu vé 1y luan
day hoc theo tinh hudng ciia cac tic gia trong va ngoai nudc ¢ lién quan dé xay
dung co s6 1y thuyét cho dé tai nghién ctu.

Nghién ctru cac sach chuyén khao, cac cong trinh, dé tai nghién ctru khoa hoc, cac
luan 4n khoa hoc gido duc, cac bai viét, bai bao co lién quan dén ndi dung xdy dung va
str dung THCVD ¢ dai hoc. Tur d6 riit ra nhéan dinh trong viéc danh gia cac su kién va
luan gii cac quan diém co lién quan dén ndi dung luan an.

7.3. Cdc phwong phdp nghién ciru thuc tién
7.3.1. Phuong phdp diéu tra gido duc

Phuong phap diéu tra bang phiéu hoi v6i 78 giang vién va 417 sinh vién tai
céc Trung tim GDQP&AN khu vuc phia Nam nham dé thu thap thong tin vé
thuc trang viéc td chire day hoc theo THCVD ¢ cac Trung tdm gido duc quéc
phong va an ninh khu vuc phia Nam lam co s& thyc tién cho dé tai luan an.

7.3.2. Phuong phap chuyén gia

Phuong phap chuyén gia dugc tién hanh théng qua to chirc hoi nghi tai Trung
tam GDQP&AN Truong Pai hoc Can Tho. Vi sy tham du cua 24 chuyén gia la
lanh dao, chi huy mot s6 don vi thuoc luc lugng vii trang quan khu 9; lanh dao
cac Trung tdim GDQP&AN khu vyc phia Nam; Giang vién GDQP&AN c6 uy tin
va kinh nghiém giang day; cac nha khoa hoc trong linh vuc Giao duc hoc.

Chung t6i sir dung phiéu héi va phong van sau nham kiém dinh tinh dang dén
cta gia thuyét khoa hoc da dwoc xdy dung, qua d6 khing dinh tinh kha thi cua
quy trinh x4y dung tinh hudng c6 van dé ciing nhu két qua van dung quy trinh
xdy dung hé thong 51 tinh hudng c6 vin dé dé t6 chirc day hoc mén GDQP&AN
cho sinh vién tai cac Trung tam GDQP&AN khu vuc phia Nam.

7.3.3. Phwong phdp thuc nghiém suw pham

Muc dich phuwong phap TN su pham c6 d6i ching tai Trung tim GDQP&AN
nham dé kiém chung gia thuyét nghién ciru khoa hoc cta dé tai luan an.
7.3.4. Cdac phwong phdp khéc hé tro

Str dung cac phuong phap nhu: Quan sat, phong van, tro chuyén, tong két
kinh nghiém, nghién ctru théng qua san pham hoat dong. Muc dich cua cac
phwong phap nay 1a dé thu thap thém nhimng thong tin can thiét bd sung, 1am rd
cho viéc thyc hién nhiing nhi¢m vu nghién ctru cua dé tai luén 4n.
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7.4. Phwong phdp théng ké todn hoc

Str dung phin mém Excel 2016 dé xir Iy, phan tich s liéu khao sat thuc trang
dé tinh cac chi sd trung binh, tinh phuong sai, do 1éch tiéu chuan...

Str dung phan mém SPSS Statistics 20 dé xir 1y, phan tich, kiém dinh két qua
thuc nghiém su pham c6 ddi chimg nhim dam bao cho két qua nghién ctru co
tinh chinh xac, du do tin cay.

8. Y nghia ly luan va thuc tién caa luan an
8.1. Y nghia Iy lugn

Luén 4n da tong quan cac nghién ciru ¢6 lién quan téi xay dung THCVD trong
td chire day hoc theo THCVD; hé théng hoéa, [am 1o co so¢ Iy luan vé day hoc theo
THCVD. Cu thé nhu: Xay dung céac khai niém co ban vé tinh huéng, véan dé,
THCVD va day hoc theo THCVD; cac loai THCVD, cau tric, quy trinh xay dung
THCVD; co sé khoa hoc, ban chit, vu diém, nhuoc diém, quy trinh to chuc day
hoc theo THCVD; danh gia két qua hoc tap trong day hoc theo THCVD; xac dinh
1& sy khéc biét giira day hoc theo THCVD véi day hoc giai quyét van dé. Tu ly
luan day hoc theo THCVD, trén co so phan tich dac diém mén hoc GDQP&AN,
nghién ctru xdy dung khung 1y luan vé day hoc theo THCVD mén GDQP&AN
nhu: THCVD, nguyén tic, quy trinh xdy dung THCVD trong day hoc mén
GDQP&AN; Nguyén tic, quy trinh t6 chirc chirc day hoc theo THCVD mén
GDQP&AN; Kiém tra, danh gia két qua hoc tap theo THCVD trong day hoc mén
GDQP&AN.

8.2. Y nghia thuec tién

banh gia kha 1o vé thuc trang nhan thac, thuc trang td chirc day hoc theo
THCVD mén Gido duc qubc phong va an ninh nhu: phwong phéap day hoc cua
giang vién chu yéu 1a thuyét trinh va giang giai; cach hoc cua sinh vién 1a ghi
nh¢ va hoc thudc 1ong; kiém tra, danh gia chwa hudng toi suy luan, van dung tri
thire giai quyét tinh hudng thue tién. Trong qua trinh day hoc ciing di c6 dang
dap ciia day hoc theo THCVD, nhung chua theo mot quy trinh khoa hoc. Nghién
ctru thyc trang ciing cho thay viéc thiét ké noi dung day hoc thanh nhimng tinh
hudng day hoc con lung ting, kho khan ma nguyén nhén co ban 1 chua c6 tai
liéu huéng dan; GV phai du tu nhiéu thoi gian cong stc... Trén co so thiét ké
quy trinh xay dung THCVD, luan an da xay dung duoc 51 THCVD va xay dung
quy trinh t6 chirc day hoc theo THCVD mén Giao duc qudc phong va an ninh.
9. Céu trac luan an
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Chuong 1: Tong quan cic cong trinh nghién ctru vé day hoc theo tinh hudng
c6 van dé

Chuong 2: Co s 1y luan vé day hoc theo theo tinh hudng c6 van dé mon Gio
duc qudc phong va an ninh

Chuong 3: Co sé thuc tién day hoc theo tinh huéng 6 van dé mon Gido duc
qudc phong va an ninh

Chuong 4: Xay dung tinh hudng c6 van d& va t6 chirc day hoc theo tinh hudng
¢6 van dé mon Gido duc qudc phong va an ninh

Chuong 5: Khao nghi€ém va thyc nghi€ém su pham

Két luan va khuyén nghi

Danh muc cic cong trinh da cong bd lién quan dén dé tai luan an

Tai liéu tham khao

Phu luc



Chuong 1
TONG QUAN CAC CONG TRINH NGHIEN CUU VE
DAY HQC THEO TiNH HUONG CO VAN PE

Thet nhdt: Mét sé nghién cizu vé day hoc tinh hudng c6 van dé trén thé gigi

Day hoc theo tinh hudng, hay day hoc theo tinh hung c6 van d& ma hat nhan
1a nhitng tinh hudng c6 van d& duogc sir dung trong day hoc ¢ cac mirc d6 khac
nhau da xuat hién kha sém trong lich sir gido duc trén thé giéi.

Nghién ciru tong quan cho thdy: co ban cic cong trinh nghién ciru vé day hoc
theo THCVD trén thé gidi déu théng nhat vé mot s dic trung nhur:

- Day hoc theo THCVD 1a mot PPDH tiép can theo hudng lay ngudi hoc 1am
trung tam, phu hop véi giang day dai hoc vdi viée trao quyén cho ngudi hoc tién
hanh nghién ctru, tich hop 1y thuyét va thuc hanh, ap dung kién thirc va k¥ ning
dé phat trién cac giai phap kha thi cho mét van dé xac dinh.

- Nguoi hoc phai c6 trach nhiém véi viéc hoc cia minh: Ty dinh hudng, tu
diéu chinh viéc hoc. Giang vién la nguoi td chire, hd tro va huodng dan hoc tap.

- Cac THCVD dugc str dung trong day hoc thuong lién quan dén thuc té, khi
dua ra chua c6 cdu tra 101 dang duy nhat va c6 nhiéu hon mét giai phéap.

- Hoc tap ludn dugc tich hop tir nhidu linh vuc, tir nhiéu ngudn khac nhau va
hop tac theo nhom 14 diéu can thiét.

Thit hai: Mét s6 nghién cizu vé day hoc theo tinh huong cé vdn dé ¢ Viét Nam

O Viét Nam cac nha nghién ctru, gido duc Viét Nam ciing da sém tiép can véi
viéc xdy dung tinh hubng c6 vin dé va té chirc day hoc theo tinh hudng c6 van
dé trong cac phuong phép day hoc theo quan diém day hoc tich cuc va da dat
dugc nhimng thanh tyu nhit dinh.

Phan tich, tng hop cac y kién ban ludn vé THCVD cho thiy cac tac gia Viét
Nam déu c6 chung ¥ kién co ban d6 1a: THCVD la nhing khé khan, tro ngai vé
mit kién thirc, k§ ning kich thich tu duy va hoat dong nhéan thirc. Tuy nhién
THCVD c6 tré thanh nhan té thuc day nhan thirc va tu duy hay khong con phu
thudc vao ba yéu té sau:

Mt la: Tinh hudng c6 vin dé chira dung méu thuan gitra cai da biét va cai
chua biét;

Hai 1a: Tinh hudng c6 van dé duoc chi thé nhan thirc mau thuan, c¢6 nhu cdu
giai quyét mau thuin do;

Ba la: Chu thé ¢ kha ning giai quyét mau thuin dya trén nhiing kién thirc,
k¥ nang, kinh nghiém cii ctia ban than.



Thit ba: Mot s6 nghién ciru vé day hoc theo tinh huéng cé vin dé trong linh
viee gido duc quéc phong va an ninh

Nghién ciru vé day hoc theo tinh hudng c6 van dé trong linh vee GDQP&AN
1a chwa dwoc nhiéu tac gia quan tim, ma dic biét 1a GDQP&AN cho hoc sinh
sinh vién. Qua phan tich, tong hop vé cac nghién ctru day hoc theo THCVD trong
linh vuc quan sy, an ninh cho thay, cic nghién ctru méi chi d& cép chung chung,
tan man vé mot s6 bién phap dé ddi méi nang cao chét luong day hoc mot s6 mén
khoa hoc nhan van ¢ cac truong dai hoc quan sy. Dac biét chua c¢6 cdng trinh
nghién ctu chuyén sau, co6 tinh hé théng vé day hoc theo THCVD mon
GDQP&AN.

Vi vay, nghién cau lam sang té mot s6 van dé ly luan cia phuong phap day
hoc theo THCVD néi chung, dé xay dung khung ly luan vé day hoc theo THCVD
modn GDQP&AN ¢ cac Trung tdm GDQP&AN khu vuc phia Nam néi riéng la
van dé cap thiét dap (g yéu cau cua thuec tién.



Chuong 2
CO SO LY LUAN VE DAY HQC THEO TINH HUONG CO VAN PE
Trong chuong 2, luén 4n thuc hién céc nghién ctru nhu sau:

Thir nhat: Phan tich, hé théng va lam ré cdc khai niém co ban nhw: Khai niém
tinh hudng (Situation); Khai niém van d& (Problem); Khai niém tinh huéng c6
van dé (Problematic situation) va Khai niém day hoc theo tinh hudng c6 van dé
(Problematic situations-based teaching).

Thit hai: Hé thong, xdc dinh ré mét s6 van dé 1y ludn vé tinh huong cé van dé
nhwr: Céu trac THCVD; Cac loai THCVD; Mot s6 quy trinh xay dyng THCVD.
Trong d6 tac gia luan an nghién ctru, phan tich va xay dung dwoc mé hinh cu
trac mét THCVD gdém 3 thanh phan: Phan mé ddau, phan néi dung va két qua
can tim (nhu md ta Hinh 2.1). Viéc xac dinh ciu tric THCVD c6 ¥ nghia rat quan
trong cho cac nhiém vu tiép theo cua luan an.

A
\
Két qua cAn tim |\

kién thic, ky | |
|
|

Mé dau
GV

nang, thai d6 moi

Tén TH
bdi canh

Noi dung

Trang thai
tam ly SV

Kién thtrc, k§ ning
da biét

Hinh 2.1: So db c4u tric tinh hudng c6 van dé
Thir ba: Nghién cieu xay dung mot $6 van de Iy lugn vé day hoc theo tinh
huéng cé van dé nhu:
1. Day hoc theo tinh hudng c6 van dé sé di 4p dung duoc vao thyc tién giang
day & truong Pai hoc, vi n6 dya trén co s khoa hoc virng chéc thude cac phuong
dién: Triét hoc, Tam 1y hoc va Gido duc hoc.



2. Ban chét cua day hoc theo THCVD la day cho SV cach hanh dong dé tao
ra ning lyc thich Gmg va tu duy tich cuc tim ra kién thtc, k¥ niang va thai ¢ nhan
thirc mai. Pong thoi gitip cho SV nang cao nang luc hop tac, k§ ning lam viéc
theo nhém, nang cao ning luc phén tich, ning luc giai quyét cac van dé, bao vé
¥ kién ctia minh va phan bién truéc dam dong.

3. Chi rd wu diém, nhugc diém cua phuong phap day hoc theo tinh hubng;
d6ng thoi nghién ciru phan tich, danh gia mot s6 quy trinh day hoc theo THCVD
clia tic gia trong nurdc va trén thé gidi dé tir d6 c6 phuong hudng thuc hién nhiém
vu cta luan an dé ra.

4. Nghién ciru 1am rd vé danh gia két qua hoc tap trong day hoc theo THCVP.
Khing dinh: danh gia két qua hoc tap trong day hoc theo THCVD 1a chil trong
dén viéc phat trién nhitng ning lyc thuc hién cua ngudi hoc, tao didu kién cho
ngudi hoc thim nhép vao thyc tién, gan hoc di d6i voi hanh. Ching toi xay dung
5 nguyén tic danh gia va cong cu danh gia.

5. Nghién ctru phan tich mén hoc GDQP&AN cho thay: nhiéu noi dung c6
thé xay dung chuyén héa thanh cac THCVD nhu trong hoc phan III ¢6 8 bai vé6i
thoi lugng 1a 90 tiét trong d6 c6 83.3% la thuc hanh, 16,7% ly thuyét. Noi dung
gin lién voi thyc tién huan luyén, chién ddu cta ngudi chién si phu hop dé xay
dung THCVDP la: Str dung ban do dia hinh quan su; Phong chéng vii khi huy diét
16n; Cap ciru ban dau vét thuong chién tranh; Chién thuat tmg ngudi trong chién
dau tién cong, phong ngu.
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Chuwong 3
CO SO THUC TIEN VE DAY HQC THEO TiNH HUONG CO VAN PE
MON GIAO DUC QUOC PHONG VA AN NINH

Dé 1am 13 co s6 thyc tién vé day hoc theo THCVD mén GDQP&AN, chuong
3, luan an tién hanh 2 nghién ciru co ban nhu sau:
1. Nghién ciru tim hiéu vé cac Trung tam gi&o duc qudc phong va an ninh

Muc dich nghién ctru tim hiéu vé cac Trung tim GDQP&AN khu vyc phia
Nam dé xac dinh 16 cic yéu t6 khach quan va chu quan tac dong, anh huong dén
qua trinh t6 chirc day hoc mon GDQP&AN ¢ cac Trung tim GDQP&AN.

Nghién ctru tim hiéu vé cac Trung tim GDQP&AN khu vyc phia Nam cho
thdy: Cac trung tam déu co to chire bién ché dong bo, chinh quy; co s& vt chat,
thiét bi, phuong tién day hoc dam bao dap ung nhu cau hoc tap, rén luyén cua
SV; SV duoc to chirc thanh cac dai doi, trung doi, tiéu doi hoc tap, rén luyén theo
mdi trudng quan doi; Giang vién 14 s quan biét phai tir Bo Qudc phong ¢ ban
linh chinh tri viing vang, dugc dao tao co ban, chinh quy tai cac hoc vién, nha
truong trong va ngoai quan doi, da trai qua thyc t& huan luyén, chién dau. Pay la
mot trong nhitng diéu kién thuan lgi cho viéc ddi méi day hoc theo tinh huéng o cac
Trung tdm GDQP&AN khu vyc phia Nam.
2. Nghién ciru diéu tra khao sit va danh gia thyc trang

Muc dich khdo sat: Panh gia thyc trang day hoc theo THCVD tai cac Trung
tdm GDQP&AN khu vuc phia Nam nham lam co sé thuc tién dé dé xuét cac bién
phap day hoc theo THCVD mdn GDQP&AN.

Poi twong khdo sdt

1) 78 can bo giang vién truc tiép t6 chirc quan 1y, giang day tai 03 Trung tim
GDQP&AN.

2) 450 SV dang hoc nam thir nhat nim hoc 2018 — 2019 tai 03 Trung tim
GDQP&AN khu vuc phia Nam.

Phwong phap khao sat va sw Iy thong tin

- Pidu tra bang phiéu héi, phong van, quan sat du gi va nghién ctru théng
qua cac san pham hoat dong cia GV va SV nhu gido an, bai tip, bai kiém tra.

- 86 lidu diéu tra dugc xir Iy bang phan mén Exel 2016 va SPSS 20.0

- Vi phuong phap diéu tra bang phiéu hoéi, xy dung hai mau phiéu véi hé
thong cac cau hoi mé va dong. Di véi cau hoi dong trong phiéu diéu tra, phan
dap an tra 101 duoc dwa ra 5 mirc d6 danh gia, chung dugc sip xép theo mirc do
giam dan, twong trng voi ching 1a cac diém sb 5; 4; 3;2; 1. Muec d6 danh gia cua
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cac ddi twong duge xac dinh bang thang diém theo cach tinh trung binh cong. Y
nghia cua tig gid tri trung binh dbi vi thang do khoang duoc xac dinh nhu sau:
Gia tri ciia mdi khoang = (Maximun — Minimun) /n = (5-1)/5=10,8

Gia tri trung binh Y nghia
1,00 —1,80 Chua bao gio/chua biét 1am/ hoan toan khong can thiét
1,81 —2,60 Hiém khi/biét lam nhung chua thanh thao/khong can thiét
2,61 -3,40 Thinh thodng/binh thudng
3,41 -4,20 Thuong xuyén/thanh thao/can thiet
4,21 -5,00 Rat thuong xuyén/rat thanh thao/rat can thiét

Két qua khdo sdt thuc trang

1) Nhan thirc ciia ca GV va SV vé ban chat ctiia day hoc theo THCVD chuwa
cao, dang con nham 1an v6i day hoc truyén théng. Didu nay anh huong rat 1on
dén viéc van dung day hoc theo THCVD vao qua trinh day hoc. Thyc trang cling
phan anh cach hoc cua SV hién nay thu dong va thiéu tinh sang tao, diéu nay sé
anh huong khong nho dén hiéu qua ciia day hoc theo THCVD.

2) GV déu nhédn thtc cao vé su can thiét day hoc theo THCVD mon
GDQP&AN. GV d& xuat mot s6 bién phap thiét thuc nhu: Xay dung hé thong
tinh huéng gén lién véi ndi dung day hoc; Rén luyén k¥ nang hoc tap hop tac,
theo nhém; Pua cac tinh hudng vao qua trinh day hoc; T chirc cho sinh vién
trinh bay quan diém suy nghi trudc 16p; T chire cho sinh vién nghién ciru cac
van dé vé quan sy, an ninh dang say ra, tir d6 tu rat ra két ludn.

3) PPDH cua GV chu yéu l1a thuyét trinh va giang giai; cach hoc cua SV la
ghi nhé va hoc thude long; kiém tra, danh gia chua hudng téi suy luan, van dung
tri thirc giai quyét tinh hudng thuc tién. Trong qua trinh day hoc ciing da c6 dang
dép cta day hoc theo THCVD, nhung chua theo mét quy trinh khoa hoc. Vi vay,
m&i chi dat muc tiéu vé kién thirc ma chua dat duge muc tiéu vé k¥ nang cua
mon hoc.

4) Nguyén nhan han ché day hoc theo THCVD d6 la:

Nguyén nhan khéach quan: S6 lugng SV trong 16p hoc déng; Thoi gian danh
cho mo6n hoc chua phu hop; Noi dung chuong trinh mén hoc con dan trai; Tiéu
chi danh gia két qua hoc tap chua gin vé6i hoc theo tinh hudng.

Nguyén nhan chi quan: GV da quen véi day hoc truyén thong; Day hoc theo
THCVD phai dau tu nhiéu hon vé thoi gian, cong sirc; Chua c6 tai liéu hudng
dan xay dyng tinh hudng va cach thirc td chtc day hoc theo THCVD. SV ¢6 théi
quen thu dong, y lai; Phuong phap hoc ctia SV la ghi nhd va hoc thude long;
Kiém tra, danh gia chua hudéng téi suy ludn, van dung tri thirc giai quyét tinh
hudng thyc tién; trinh d6 dau vao cta SV chua dong déu...
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Chuong 4
XAY DUNG TiNH HUONG CO VAN PE VA TO CHUC DAY HQC
THEO TINH HUONG MON GIAO DUC QUOC PHONG VA AN NINH

Tir co s& 1y luan vé day hoc theo tinh hudng c¢6 van dé; Pic diém ciua mén
hoc GDQP&AN va thyc trang day hoc mén GDQP&AN tai cac Trung tam
GDQP&AN khu vuc phia Nam. Luén 4n dé xuét cic bién phap dé to chic day
hoc theo THCVD mén hoc nay nhim nang cao két qua va phat huy tinh tich cuc
tu giac cua nguoi hoc. Cu thé nhu sau:

Thir nhdt: P xuit qui trinh xay dung THCVD mén GDQP&AN (nhu md
ta hinh 4.1).

1. Xacdinh myc ti€u ctia bai day hoc

2. Phéantich ndi dung bai hoc

Xéc dinh hinh I Xéc dinh béi . Xéc dinh thong Xac dinh cau
thirc mo ta canh cua tin, dit liéu hoi the hién
tinh huong I tinh huong I tinh huong I van dé

3.Biéntap THCVD

|

4. Kiém tra, danh gi4 hoan thién THCVD

Hinh 4.1: Quy trinh xdy dung THCVD day mén GDQP&AN

Bude 1: Xac dinh muc tiéu ciia bai hoc: GV phan tich va xac dinh muc ti€u cta bai
day cu thé vé mat kién thuc va k¥ nang. Muyc tiéu bai hoc phai cu thé, tuong minh va do
luong danh gia duoc.

Bueéc 2: Phan tich ngi dung bai hoc: GV can phan tich lwa chon cac noi dung cé
tinh dién hinh, hodc c6 kha ning khai quat hoa cho cac van dé twong tu ma SV
s& gap phai, roi thiét ké chung thanh cac THCVD nham gilp SV hoc tap theo
THCVD dé thu nhan kién thirc méi tich lity kinh nghiém thyc té. GV ciing can
lwu ¥ dén tinh logic vé mit kién thic va ki nang cia THCVD hé théng THCVD,
dé SV c6 thé tan dung duoc céc kinh nghiém, gia tri caa nhitng nghién ciu tinh
hudng trudc d6 trong qua trinh GQVD.
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Buede 3: Bién tdp tinh huong cé van dé: 1a logic héa cac yéu td, dir kién nham
tao ra nhitng hoan canh khac nhau dé SV y thirc duoc nhiém vu can giai quyét.
Trén co s& phan tich xac dinh don vi kién thirc co ban, GV phac hoa THCVD
cho ting don vi kién thirc nhdm kich thich tu duy ciia SV méot cach logic theo
cu tric THCVD.

Bue 4: Kiém tra, danh gid hoan thién tinh huong: GV bién soan tinh hudng,
GV tham gia giang day mén hoc danh gia so bo tinh hudng xem cé théa mén cac
tiéu chi: Tinh khoa hoc - su pham; tinh thuc tién; tinh thiét thuc. Sau khi danh
gi4 so bo, tinh hudng s& duoc chinh sira va budc vao giai doan danh gia chinh
thirc thong qua y kién tham do ciia SV vé THCVD, danh gia két qua hoc tap cua
sinh vién do tac dong cua tinh hudng dem lai. Cudi ciing, chinh sira ¢ hoan chinh
hé théng THCVD cho mén hoc.

Pé khang dinh tinh kha thi ciia quy trinh dwoc dé xudt, tic gia luan 4n van
dung quy trinh nay thiét ké 6 THCVD: 1) Tinh hudng nghich 1y; 2) TH lwa chon;
3) TH tai sao; 4) TH bac bo; 5) TH thuc va 6) TH gia dinh (ndi dung: Su dung
ban do qudn sy mdn GDQP&AN) 1am vi du minh hoa.

Dong thoi van dung Quy trinh xiy dung THCVD day mén GDQP&AN téc gia
luan 4n nghién ciru xay dung dugc 51 THCVD dé bude dau gitp GV cac Trung
tdm GDQP&AN str dung trong day hoc mén hoc nay.

Thee hai: P& xuéat Quy trinh td chirc day hoc theo THCVD mén GDQP&AN
(nhur mo ta Hinh 4.2).

GIAI DOAN 1 —>‘ B e i |
Gi6i thieu — — :
THCVD —> | Budc 2. P& xudt cic § tuong, gid thuyét  <--
1
v | .
—4 Budc 3. Ty nghién clru | |
GIAI POAN 2 I
Gidi quyét ——>| Budc 4. Thao luan I
THCVD I
v __» Bubc 5. Kiém nghiém ¥ tudng, gia thuyét  -—--I
GIAI DOAN 3 —> Budc 6. Trinh bay két qua
Trinh bay —
két qua —> Budc 7. Banh gia, rat kinh nghiém

Hinh 4.2: Quy trinh té chirc day hoc theo THCVD mén GDQP&AN
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Phan tich Quy trinh t6 chirc day hoc theo THCVD mon GDQP&AN gom 3
giai doan, 7 budc (nhu mo ta Bang 4.2).
Bang 4.1: Hoat dong cua GV va SV trong quy trinh day hoc theo THCVD

Quy trinh day hoc

Hoat djng cia GV

Hoat dgng ciia SV

-Dan dait 16p hoc vao
tinh huong co6 van de.

- Hinh thanh nhém hoc tap, phan
cong trudng nhom, thu ky.

phuong an giai quyét.

B]L\‘;Z€ L | -chia nhom sinh vien | - Chuén bi céc ngudn luc (hoc lidu)
GIAI dié a;f -Quy dinh thoi gian, | - Lam rd nhirng gi chua hiéu trong
POAN e I hhan ¢ong trinh bay, | tinh huéng
. hiéu tinh . - S S Iy
1. huén danh gia. | - Phat hién van dé méi, k¥ nang mai
Giéi & -Giai thich, lamrd van | lién quan dén kién thire, k§ ndng da
thiéu dé cho SV néu can. biét.
tinh Buoc 2. Ho tro, ‘diéu hién sinh | - Ph’a?ln tich van dé chu yéu can giai
hudong | Déxuaty | vién de xuat cac y | quyet.
¢ van tuong, tuong, gia thuyet; su | - Néu ra y tuong, gia thuyet giai
de gid. dung hop 1y cac quyet tinh hudng va céc ngudn tai
thuyét | phuong tién day hoc | liéu can tham khao
Bu6e3. | thap thdng tin thich | hiéu cic thong tin, kién thire .
Tur hop, tim kiém kién | - D¢ xuat cac y tudng, gia thuyet
nghién | thic, ky nang thyc | 91l quyet tinh huong.
ctiu hian giai phap. - Liét ké kiéen thirc chua biét.
GIAI - Tap trung nhc')m thao luan:
POAN + Thao luan V& cac ¥ tuong, gia
GZ.-“ thuyét giai quyét THCVD
iai ] . A .
quybt | Buscd. | Té chic, dinh huong, (’;QT\E‘SO lugn lya chon phuong én
tinh Thao | dicu khien sinh vién | "y oo chép he théng Kién
huén lugn thao luan nhom. Lo ps A 4 ia
uong thuc, k§ nang can c6 dé thuc hién
¢o van nhiém vu.
de + T6 truong tom tit, két luan va
quyét dinh chon phuong an t6i vu
- Nhém truéng dicu hanh cac thanh
Buoe 5. Té chirc, didu khién vién tlel’] haNnh thuc nghiém theo
Kiém . . - .. | phuong an da lya chon.
cac nhom, sinh vién LT MR .
nghiém y | /' 2 A - Néu viéc kiém nghiém phuong an
. ~| Kiém nghiém ytuong, | .2 0 4 vk 1o pa X
tuong, gid| .. thuyét de xuat that bai, khong giai quyet
thuyet 9 ' duoc VD thi can quay tré lai budc 2
dé xac dinh lai van dé nghién cuu.
2 , . . - Pai dién cac nhém trinh bay
. -To chac cac nhom Y P ‘
Buoc 6. N \ x . | phuong an giai quyet THCVD va
ey trinh bay két qua, | ., % A . .
Bao cao ..’ | san pham nghién cuau cta nhom

minh.
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GIAI
POAN

Trinh
bay ket

qua

-Néu cac yéu to chic
tap luyén (day thuc
hanh tai thao truong).

- Béo vé phuong an, két qua nghién
ctru cia nhdém minh khi ¢6 y kién
phan bién cia GV hay thanh vién
nhom hoc tap khac.

Budéce 7.
Banh
gia, rat
kinh

nghiém

Nhan xét danh gia két
qua; Hé théng kién
thure, ky nang mdi; rit
kinh nghiém va cha y
trong mdi tinh hudng;
Biéu dwong SV, nhém
c6 két qua hoc tap tét.

- Tham gia danh gia két qua hoc tap
cua cac nhém va thanh vién trong
nhom.

- Ty danh gia két qua hoc tap cua
ban than va rat ra két luan.

- Luyén tap giai quyét tinh hudng
theo yéu cau cua GV.

Dé minh chimg cho tinh kha thi ctia quy trinh nay, tac gia luan an tién hanh
soan gido an ndi dung Bai: Sir dung ban do qudn sw & t6 chirc day hoc theo
THCVD lam vi du minh hoa.

Ddng thoi dé chung toi ciing dé xuét bo cong cu dénh gia két qua hoc tap theo
THCVD mdn GDQP&AN gdm: Tiéu chi danh gia; Bang kiém quan sat; Phiéu
tu danh gia cua SV. Dé giup cho GV thuén lgi trong khau kiém tra, danh gia két
qua hoc tap theo THCVD cua SV mén GDQP&AN.
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Chuong 5
KHAO NGHIEM VA THU'C NGHIEM SU PHAM

Dé kiém chung tinh khoa hoc, tinh kha thi ctia quy trinh x4y dung tinh hudng
c6 van dé va quy trinh t6 chirc day hoc theo tinh hudng c6 vin d& mén
GDQP&AN, chung toi sir dung phuwong phéap khao nghiém (xin y kién chuyén
gia) va phuong phép thyc nghiém su pham, cy thé nhu sau:

Thir nhit. Khdo nghi¢m quy trinh xdy dung THCVD va 51 THCVD di dwoc
thiét ké dé dgy hgc mdn GDQP&AN , ,

Muc dich khdo nghiém: nham kiém dinh tinh dung dan cia gia thuyet khoa
hoc di dugc xay dung, qua d6 khang dinh tinh kha thi ctia quy trinh xay dung
tinh hudng c6 vin dé ciing nhu két qua van dung quy trinh xay dung hé théng 51
tinh huéng ¢ van dé dé tod churc day hoc mon GDQP&AN cho sinh vién tai cac
Trung tam GDQP&AN khu vuc phia Nam.

Dai twong khdo nghiém: 24 chuyén gia la lanh dao, chi huy don vi mét sé don
vi quan doi thudc lyc lugng vii trang quan khu 9; Lanh dao cac Trung tdm
GDQP&AN khu vuc phia Nam; Giang vién GDQP&AN c6 uy tin va kinh
nghiém giang day va cac nha khoa hoc trong linh vuc gido duc hoc.

Phuwong phdp: To chitc Hoi nghi xin y kién chuyén gia: tic gia luan an bao
céo trudc hoi nghi vé quy trinh xay dyung va két qua van dung quy trinh xay dyung
51 THCVD; Phat phiéu xin ¥ kién va tién hanh phong van tai hoi nghi.

Két qua khdo nghiém: (nhu mé ta Bang 5.2 va Bang 5.3)

Bang 5.1: Két qua y kién chuyén gia vé quy trinh xay dung THCVD

T ‘ Noi dung xin y kién o Phu | Phan | Khong
v€ quy trinh xay dung tinh huong c6 van dé hop | vdn | phuhop
Quy trinh xdy dung tinh hudng c6 vandéco | g | 24 0 0
1 | phu hop véi chuong trinh GDQP&AN cho
SV khéng? % | 100 | O
Quy trinh xay dung THCVD c6 phu hop dé | SL 24 0 0
2 ﬁ%:&?g TH trong day hoc mén GDQP&AN % 100 0 0
Quy trinh xay dung THCVD c6 phu hop dap | SL 23 1 0
3 E;lfgm}éiu cau d6i moi phuong phap day hoc % |958| 42 0
4 | Céc bude trong quy trinh xdy dung tinh SL | 24 0 0
hudng c6 van dé da rod rang va day du chua? % | 100 0 0
5 Xin cho nhan xét vé quy trinh xdy dung tinh | SL | 24 0 0
hudng c6 van dé¢ mon GDQP&AN % | 100 0 0
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Bang 5.2: Két qua y kién dénh gia 51 THCVD duogc xay dung

T Nbi dung xin y kién vé Phi | Phan | Khéng
51 THCVD da dugc van dung xay dung hop van phu hop
1 Cac THCVD nay c6 phu hop véi myc tiéu | SL 24

0

mon hoc GDQP&AN khong? % 100 0
Cac THCVD nay c6 phu hop véi thuc tién | SL 24 0
0

2

2 | hoat dong quan su cua ngudi chién si trong % 100
huan luyén va chién dau khong?
Cac THCVD dugce xay dung ndy c6 phu | SL 22
3 | hop vdi trinh d9, nang luc va kinh nghiém % 917 83
day hoc hién nay cia GV khong? ' '

St dung THCVD nay day hoc s& phat huy | SL 24 0

4 | duoc tinh :uchqcuc‘, tu glac va sang tao % 100 0

trong hoc tdp cua sinh vién?
St dung THCVD ndy day hoc mon | SL 21 3
GDQP&AN s& nang cao két qua hoc tap? % 875 | 12,5 0

Két qua khao nghiém ca dinh tinh va dinh luong déu cho thay: Quy trinh xay
dung tinh hudng c6 vin ¢&& mon GDQP&AN ma tac gia luan an dé xuat 1a khoa
hoc va phu hgp voi mon hoc mang tinh irng dung cao; 51 THCVD duoc xdy dung
trén co s quy trinh dé xuét pht hop véi muyc tiéu mon hoc va maéi truong thuc
tién hoat dong quin su; rat kha thi trong sir dung dé phat huy tinh tich cuc, tu
gidc, sang tao va ning cao két qua hoc tap ciia sinh vién.

Thee hai: Thuc nghiém sw pham cé doi chieng

Muc dich thic nghiém: nham kiém dinh tinh dung dén cia gia thuyét khoa
hoc di dugc xay dung, théng qua thuc nghiém két qua nghién ciru dé tai dé khang
dinh tinh kha thi va hiéu qua cua quy trinh xdy dung va té chtc day hoc theo
THCVD mon GDQP&AN.

Gid thuyét thuc nghiém: Néu van dung day hoc mon GDQP&AN theo quy
trinh t6 chtre day hoc theo THCVD nhu ngudi nghién ctru dé xut thi s& ning cao
két qua hoc tap mdn GDQP&AN va phét huy dugc tinh tich cuc, tu giac, sang tao
cuia nguoi hoc trong hoc tdp mon hoc nay.

o o |Ool O |l O |[Oo/oo

5

Poi twong, thoi gian va dia diém thuc nghiém

- Pbi twong thyc nghiém: chon hai 16p thuc nghiém va hai l6p déi ching c6
trinh do twong duong. Cu thé 12 sinh vién Khoa Cong nghé théng tin va truyén
thong khoa 45 Truong Dai hoc Can Tho.

- Thoi gian thuc nghiém: duoc tién hanh vao hoc ky II nim hoc 2019 — 2020.

- Dia diém thyc nghiém: Thuc nghiém su pham duoc tién hanh tai Trung tdm
GDQP&AN Trudng Pai hoc Can Tho.
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Bang 5.3: Cac 16p thuc nghiém va ddi chimg

Lép Doi twong Ky hiéu | So sinh vién
Pai d6i 1 - Céng nghé thdng tin Thuc nghiém TN1 89
Pai d6i 2 - Cong nghé thong tin Déi chimng bCl1 20
Dai d6i 3 - Cong nghé phan mén Thuc nghiém TN2 85
Dai d6i 4 - Cong nghé phan mén Déi chimng bC2 87

Tién trinh thwc nghiém: Tién hanh 2 dot thyc nghiém: dot 1: thuc nghiém
tham do nham rat kinh nghiém cho dot thuc nghiém 2: thuc nghiém tic dong
nham kiém chtm, khang dinh nhitng bién phap day hoc theo THCVD sau khi da
hoan thién, bo sung dua trén co s¢ danh gia rat kinh nghiém dot thuc nghiém 1.

Két qud thuwc nghiém

Trué6e khi tién hanh tic dong su pham mdi dot, ching t6i déu tién hanh khao
sat trinh d6 dau vao cua hai nhom TN va DC thong qua viéc to chirc kiém tra dau
Vao, déng thoi tién hanh khao sat vé tinh tich cuc hoc tap cda sinh vién.

- Két qua truoc thuc nghiém dot 1
Bang 5.9: Kiém dinh T-test két qua dau vao gitra hai 16p TN1 va BC1

Cac tham s TN1 PCl
N 89 90
Mean 5,02 5,09
Std. Deviation 1,23 1,34
Levene’s Test for Equality of Variances F=0,197; Sig. = 0,658
t 0,355
Sig. (2-tailed) 0,723

Bang 5.10: Biéu hién tinh tich cuc, ty giac, sang tao trong hoc tap
Ccua sinh vién trugc thuc nghiém

sé Biéu hién tinh tich cuc, tu giac, sdng tao cua sinh vién
Lop sinh vién Pa hinh thanh Chua hinh thanh
S0 lugng % S0 lugng %
TN1 89 23 25,8 66 74,2
bCl 90 24 26,7 66 73,3

- Két qua sau thlfg nghiém dot 1 ) i
Béng 5.14: Kiém dinh T-test két qua 1an 3 giira hai 16p TN1 va BC1

Cac tham sb TN1 DPCl
N 89 90
Mean 6,48 5,51
Std. Deviation 1,3577 1,4319
Levene’s Test for Equality of Variances F =1,402; Sig. = 0,238
t 4,659
Sig. (2-tailed) 0,000
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Hinh 5.1: D6 thi tan suat hoi tu tién diém kiém tra sau thyc nghiém dot 1

S6 liéu 0 Hinh 5.1 cho biét tan suat diém tir 7 tré 1én ctia 16p DC chi 1a 25,56%,
con cua 16p TN 1a 48,31%. Cé nghia 1a: diém tir 7 tré 1én cta 16p TN cao hon
han 16p BC. Trong hinh dudng hoi ty tan suat diém cua I6p TN nam vé bén phai
s0 v6i dudng hoi tu tan suat diém cua 16p DC. Nhu vy, ¢ thé khang dinh sau
dot thuc nghiém su pham (dot 1) két qua hoc tap caa lop TN cao hon I6p BC.

Bang 5.16: Biéu hién tinh tich cuc, ty giac, sang tao trong hoc tap
cua sinh vién sau thuc nghiém dot 1

. Biéu hién tinh tich cuc, tu giac, sang tao cua sinh vién
Lop S0 D3 hinh thanh Chua hinh thanh
sinh vién
S0 lugng % S0 lugng %
TN1 89 57 63,8 32 36,2
bC1 90 26 28,9 64 71,1

Két qua Bang 5.16 cho thay: ty 1¢ SV da hinh thanh duoc tinh tich cuc, tu
giac, sang tao trong qua trinh hoc tip mén GDQP&AN ¢ 16p TN1 cao hon hin
16p DC1, ty 1& twrong tng 1a 63,8% so v6i 28,9%. So sanh voi két qua khao sat
trudc khi tién hanh thuc nghiém cho thay, 16p TN1 c6 sy thay doi rd rét (tir 25,8%
I&n 63,8%), trong khi d6 ¢ DC1 ciing c6 su thay doi nhung khong dang ké (tir
26,7% lén 28,9%). Piéu nay chimg t6 cic bién phap van dung day hoc theo
THCVD m6n GDQP&AN da phat huy tinh tich cuc, tu gidc, sang tao cua SV.

- Két qua truoc thyuc nghiém dot 2

Bang 5.18: Kiém dinh T-test két qua dau vao giita hai 16p TN2 va DC2

Cac tham so TN2 bC2
N 85 87
Mean 5,06 5,16
Std. Deviation 1,228 1,209

20



Levene’s Test for Equality of Variances F =0,017; Sig. = 0,896
T 0,549
Sig. (2-tailed) 0,583
Béng 5.19: Biéu hién tinh tich cuc, tu giéc, sang tao trong hoc tap
Ccua sinh vién trugc thyc nghiém

. Biéu hién tinh tich cyc, tu giac, sang tao cua sinh vién
L6p . SO_A D3 hinh thanh Chua hinh thanh
sinh vién
So luong % S0 lugng %
TN2 85 18 21,2 67 78,8
bC2 87 21 24,1 66 75,9

- Két qua sau thuc nghiém dot 2
Bang 5.21: Sy khac biét vé diém trung binh trong bai kiém tra 1an 2

cua lop TN2 va BbC2
Céc tham so TN dau ra bC daura
N 85 87
Mean 6.82 6.09
Std. Deviation 1.156 1.137
Levene’s Test for Equality of Variances F =0.007; Sig. =0.934
T 4,182
Sig. (2-tailed) 0.000
120%
100% 100% 100% 100% gg 4704
100% 89.41%
o 100% 100% 100% 100% S
80% 89.66% Nass%
60% 73.56%
40% 35.56% 22.35%
20% 0
’ SNI% 5 350
0% 2.30%
1 2 3 4 5 6 7 g~ 9 0"

=0=D(C =0=TN

Hinh 5.2: D4 thi tan xuét hoi ty tién diém bai kiém tra 1an 2 (dot 2)

S liéu & Hinh 5.2 cho biét tin suat diém tir 7 trd 1én cta 16p PC chi 12 35,56%,
con cia 16p TN 1a 65,88%. Cé nghia 1a: diém tir 7 tré 1én cta 16p TN cao hon
han 16p DC. Trong hinh dudng hoi tu tan suat diém cua I6p TN nam vé bén phai
s0 v6i dudng hoi tu tan suét diém caa I6p DPC. Nhu vay, c6 thé khing dinh két
gua hoc tap sau khi thuc nghiém su pham (dot 2) cua I6p TN cao hon 16p BC.
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Bang 5.22: Biéu hién tinh tich cuc, ty giac, sang tao trong hoc tap
cua sinh vién sau thyc nghi€ém dot 2

. Biéu hién tinh tich cuc, tu giac, sang tao cua sinh vién
Lép . SO N P43 hinh thanh Chua hinh thanh
sinh vién , ,
S0 lugng % S0 lugng %
TN2 85 57 67,1 28 32,9
bC2 87 26 29,9 61 70,1

Két qua Bang 5.22 cho thay: ty 1¢ SV da hinh thanh duoc tinh tich cuc, tu
gi4c, sang tao trong qua trinh hoc tap mén GDQP&AN & 16p TN2 cao hon han
16p DC2, ti 1¢ tuong tng 14 67,1% so véi 29,9%. So sanh véi két qua khao sat
trude khi tién hanh thuc nghiém cho thay, 16p TN2 co su thay doi rd rét (tir 21,2%
Ién 67,1%), trong khi d6 & 16p DC2 ciing c6 thay doi nhung khong dang ké
(24,1% 1én 29,9%). Diéu nay chimg to cac bién phap van dung day hoc hoc theo
THCVD da phéat huy dugce tinh tich cuc, tu giac, sang tao ctia SV.

Két qua thyc nghiém cho thcfy: sau khi nhan dugc nhiing tac dong su pham,
két qua hoc tdp cua sinh vién ¢ cac 16p thuc nghiém tién bod hon rat nhiéu sau
mdi dot thuc nghiém, va cao hon & cac 16p dbi chirng. Cu thé, diém trung binh
trong hoc tap & cac 16p thuc nghiém cao 16p ddi chimg, va ty 18 sinh vién dat
diém Kha, Gioi ciing cao hon 16p dbi chimg.

Khoéng chi nang cao két qua hoc tap, day hoc theo tinh huéng ¢ vén dé con
tao diéu kién va co hoi cho sinh vién phat huy dugc tinh tich cuc, ty giac, sang
tao trong hoc tap, diéu nay giup sinh vién hoc tap theo dung nghia ctia no, chuan
bi cho sinh vién phdm chét va k§ ning quan sy can thiét ciia nguoi chién si dé
sau ndy tham gia ra lyc luong vil trang bao vé T6 qudc Viét Nam.
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KET LUAN VA KHUYEN NGHI
1. Két lun

1.1. Viéc sir dung phuong phap day theo THCVD dang 1a mot xu thé tat yéu,
ngay cang lan rong va phé bién & nhiéu québc gia, nhiéu cap hoc, mén hoc va linh
vuc khéc nhau. Nhitng van dé vé noi dung, nguyén tic... ciia phuong phap day
hoc theo THCVD di duoc dé cap, phan tich tir nhiéu goc d6 khac nhau. Du & goc
d6 nao, theo céch tiép can nao va & bat ky qudc gia nao thi nhitng nghién cau noi
trén cling déu thé hién sy trin tr¢ 14 1am sao dé c6 PPDH t6t nhét cho nhiing thé
hé cong dan tuong lai. Vivay, nghién ctiru day hoc theo THCVD mén GDQP&AN
1a hét sirc can thiét gitip cho SV ¢6 k¥ ning quan su dé tham gia vao su nghiép
xdy dung, cing c6 nén qudc phong toan dan, an ninh nhan dan, sin sang bao vé
T qubc Viét Nam xa hoi chi nghia.

1.2. Phuong phap day hoc theo tinh hudng ¢6 tac dung trong phat trién cac ki
nang van dung kinh nghiém cta minh va ctia ngudi khac dé nhan biét, xir 1y cac van
dé trong qué trinh hoc tap ciing nhu cac linh virc khac. Pong thoi phat trién kha ning
thich iing trong cac tinh huéng khac nhau. Pay 1a muc ti€u cua day hoc hién dai va
rat phit hop v6i méi trudng quén sy trong diéu kién chién tranh bao vé T6 qudc. Van
dung day hoc theo THCVD 1a mét kiéu day hoc rét c¢6 hiéu qua trong d6 GV dinh
huéng, diéu khién SV phat huy tinh tich cuc, tu giac, sing tao nghién ciru giai
quyét THCVD dya trén nén tang kién thic, k§ ning, kinh nghiém da biét. Trén
co s d6 SV ciing c6 kién thirc, k§ nang dong thoi pht trién ning luc tu duy, giai
quyét van dé dap img muc tiéu day hoc.

1.3. Nghién ctru danh gia thyuc trang hoat dong GDQP&AN tai cac Trung tam
GDQP&AN khu vuc phia Nam cho thay: PPDH cia GV chu yéu la thuyét trinh
va giang gii; cach hoc ctia SV 1a ghi nhé va hoc thude long; kiém tra, danh gia
chua hudng t6i suy ludn, van dung tri thirc giai quyét tinh hubng thyc tién. Trong
qua trinh day hoc ciing d3 c6 dang dap cua day hoc theo THCVD, nhung chua
theo mdt quy trinh khoa hoc nhung con rat han ché, boi viée chuyén hoa cac noi
dung day hoc thanh nhiing tinh huéng day hoc con lang tung, thiéu quy trinh
khoa hoc huéng dan GV 6 chirc day hoc theo tinh hudng... Nhu vay, méi chi dat
muc ti€u vé kién thirc ma chua dat dugc muc tiéu vé k¥ nang ctia mon hoc.

1.4. Nghién ctru dé xuét quy trinh xay dung THCVD mén GDQP&AN dugc
thyc hién gilp cho GV & cac Trung tim GDQP&AN c6 thé van dung dé xay
dung cac THCVD phuc vu cho qué trinh day hoc mén GDQP&AN. Quy trinh tb
chuc day hoc theo THCVD phu hop véi diéu kién day hoc & cac Trung tam
GDQP&AN khu vuc phia Nam duoc thiét ké gom 3 giai doan vai 7 budc mo ta
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hoat dong cu thé ciia GV twong tng véi cac hoat dong cua SV gidp GV thuan loi
trong t6 chic day hoc theo THCVD mon GDQP&AN.

1.5. Két qua thuc nghiém ¢ ca 2 dot thuc nghiém déu cho két qua kha quan.
Két hop v6i quan sat, dy gio va trao doi, tro chuyén véi SV ciing nhu phan tich
bai kiém tra cia SV qua cac lan kiém tra cho phép khang dinh hiéu qua cua céc
bién phéap day hoc theo tinh hudng di dugc dé xuat. Cu thé nhu: két qua hoc tap
moén hoc khong chi duge nang cao rd rét ma con tao diéu kién va co hoi cho SV
phéat huy duoc tinh tich cuc, tu giac, sang tao trong hoc tap. Piéu nay gilp SV
hoc tap theo dung nghia ctia nd, chuén bi cho SV pham chat va k¥ ning quan sy
can thiét ctia ngudi chién si dé sau nay tham gia ra Iyc luong vil trang bao vé T6
qudc Viét Nam.

2. Khuyén nghi

Qua qué trinh nghién ciu va kiém nghiém két qua nghién ctu, chang t6i co
mot s6 khuyén nghi nhu sau:

2.1. Bo Gi4o duc va Dao tao ma tryc tiép 12 Vu GDQP&AN can dua nodi dung
day hoc theo THCVD thanh mét chuyén dé trong hoc phan phwong phap day hoc
& cac co so giao duc dai hoc ¢o dao tao gido vien GDQP&AN;

2.2. Cac co s6 gido duc, can dua ndi dung day hoc theo THCVD thanh mot noi
dung trong ké hoach bdi dudng thudong xuyén cho giang vien GDQP&AN & céc
Trung tim GDQP&AN nhim nang cao nang lyc chuyén mdn cho céc giang vién,
tir 6 nang cao chit luong day hoc mdn GDQP&AN.

2.3. Céc Trung tdm GDQP&AN cén c6 su quan tim, nghién ciru, tng dung
mot cach rong rii c6 hidu qua quy xdy dung THCVD va to chire day hoc theo
THCVD mdn GDQP&AN nhim dap tng t6t hon nita muc tiéu gido duc va dao
tao cia Quan doi va dat nudce hién nay.

2.4. Cac Trung tam GDQP&AN hd tro, trién khai nghién cau xay dung
THCVD van dung day hoc truc tuyén mdn GDQP&AN trong bdi canh dich bénh
Covid — 19.
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INTRODUCTION
1. Reasons for choosing topic

Derived from the requirements of the fundamental and comprehensive
reform of education in Resolution 29, the 8th Conference of Party Central
Committee, term Xl and the Government's from 2011 to 2020 Education
Development Strategy which defined "Continue to innovate teaching methods
and assess learning and training results in the direction of promoting positivity,
self-discipline, initiative, creativity and self-study ability of learners"

Problematic situation-based teaching is a positive and effective teaching
method. Applying this method is an innovation in teaching at universities.

In general, the application of situational teaching methods to the subject of
National Defense and Security Education at the National Defense and Security
Education Centers is still limited.

From a theoretical perspective, problematic situation-based teaching is an
active teaching method that has great effects in instructing National Defense
and Security Education. Educating students how to solve problems in National
Defense and Security Education will create opportunities for them to apply their
military and security knowledge to solve practical problems. It forms for them
the ability to detect and solve problems in the military and security, to meet the
training goals and at the same time to meet the duties of a citizen willing to join
the armed forces to protect the Vietham Army country of Vietnam. However,
nowadays, teachers are still confused in building situations to use in teaching
and face difficulties in organizing teaching according to the subject of National
Defense and Security Education.

Because of the above basic reasons, the researcher chose the topic:
"Problematic situation-based teaching of National Defense and Security
Education at Defense and Security Education Centers in the South of Vietnam".
It is urgent and meaningful in terms of theory and practice to contribute to
improving the educational quality of the subject.

2. Aims of the research

The aims of the research propose the process of developing problem
situations and the process of organizing problematic situation-based teaching of
National Defense and Security at the Centers of National Defense and Security
Education in the Southern region.

3. Objects and subjects of the research



Objects of the research: The process of teaching National Defense and
Security Education at Defense and Security Education Centers in the South of
Vietnam.

Subjects of the research: The relationship between the content, methods and
organizational forms of teaching defense and security education.

4. Research questions and research hypotheses.
4.1. Research questions

1) What is the theoretical basis for problem-based teaching?

2) What is the current situation of teaching teaching according to
problematic situations in National Defense and Security Education at National
Defense and Security Education Centers?

3) To have appropriate, close to the subject of National Defense and
Security Education, it is necessary to develop according to what process?

4) How can the organization of teaching and learning process promote the
positivity, self-discipline, creativity, and improve the learning outcomes of the
students in the field of National Education & Security?

4.2. Research hypothesis

If problematic situations in National Defense and Security Education are
built in 4-step including Determine the lesson's objectives; Content analysis;
Situation editing; Check, Evaluate and Complete the problem situation and the
teaching of this subject is organized according to 3 periods including
Introduction of the problem situation; Solving problematic situations;
Presenting the results, it will help improve the learning results and promote the
positivity, self-discipline and creativity of students in this subject.

5. Missons of the research

Research on theoretical basis for problem-based teaching in National
Defense and Security Education;

Research on practical basis for problem-based teaching in National Defense
and Security Education;

Proposing the process of developing problematic situations and organizing
teaching according to problem situations in National Defense and Security
Education at the Centers for National Defense and Security Education in the
South;

Testing and experimenting to determine the effectiveness and feasibility of
the process of developing problem situations and the process of organizing



teaching according to problem situations in National Defense and Security
Education.
6. The scope of the research

The research only focuses on studying the construction of problematic
situations and teaching organization according to problematic situations in
module 3 of national defense and security education.

Research location: The topic only conducts research on teaching
problematic situations in National Defense and Security Education at three
National Defense and Security Education Centers because of objective
conditions, consisting of the Vietnam National University in Ho Chi Minh City,
Tay Nguyen University and Can Tho University.

The research of organizing tests and pedagogical experiments at the Center
for National Defense and Security Education at Can Tho University.

7. Research methods
7.1. Research methodology

To carry out this thesis, the research has relied on the following
methodologies are:

Dialectical materialism method: Applying the dialectical materialist
methodological method is solving the problems related to the thesis, which must
be considered from the perspective of the integration of many different
components that have a close and dialectical relationship with each other rather
than simply a combination of those components. At the same time, to organize
problematic situations-based teaching at the National Defense and Security
Education Centers, it is necessary to create conditions for students to have the
opportunities to apply a variety of knowledge, skills, experiences, etc. the
differences in specific situations associated with the reality of military and
security missions and assessment of learning outcomes through solving situations
and the whole process, not just assessing individual components of knowledge
and skills of learners.

Practical approach: Using a practical approach requires making scientific
judgments and conclusions that must be derived from objective reality and tested
through practice. In the thesis, the proposal of the process of building problematic
situations and the proposed process of organizing problematic situations-based
teaching in National Defense and Security Education must derive from the
practice of requiring innovation, improving improve the quality of subjects for
students at the National Defense and Security Education centers in the South and
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those suggestions need to be tested in practice. It means that it is essential to
clarify the current status of teaching activities of National Defense and Security
Education at the National Defense and Security Education Centers in the South,
and test the process of developing problem situations and procedures. the
program of teaching organization according to the proposed problem situations of
National Defense and Security Education.

Qualitative and quantitative approaches

The qualitative approach probes, describes and explains based on means to
survey perceptions, motivations, behaviors, attitudes to answer the question:
why? how?, etc.

The quantitative (mainly statistical) approach quantifies, measures, reflects
and interprets the relationships between factors (variables) with each other
through descriptive statistics, relationship analysis and difference.

The topic uses qualitative and quantitative approaches to survey the situation
(interview, observation, recording...); measure variables against objectives and
examine their relationship in terms of metrics and statistics to demonstrate
Reliability - Objectivity, Validity and Accurc. Based on survey data on the
current situation and experimental results, the process of organizing
problematic situations-based teaching subject of National Defense and Security
to test and prove the feasibility of the research topic.

7.2. Theoretical research methods

On the basis of analysis, synthesis, systematization and generalization of
documents on teaching theory according to the situation of relevant domestic
and foreign authors to build a theoretical basis for the research topic.

Researching monographs, works, scientific research topics, educational
scientific theses, articles and articles related to the content of building and using
problem situations at universities. Thereby, conclusions are drawn in the
assessment of facts and interpretations of views related to the content of the
thesis.

7.3. Practical research methods
7.3.1. Educational investigation method

Survey method by questionnaire with 78 lecturers and 417 students at the
National Defense and Security Education Centers in the South collects
information on the actual situation of teaching organization based on
problematic situations in the Southern Regional Defense and Security
Education Centers as a practical basis for the thesis topic.
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7.3.2. Phuong phap chuyén gia

The expert method was conducted through organizing a conference at the
Education of Defense and Security Center at Can Tho University. With the
participation of 24 experts who are leaders and commanders of some units of
the armed forces of military zone 9; leaders of National Defense and Security
Education Centers in the South; lecturers of National Defense and Security
Education with prestige and teaching experience and educators.

We used questionnaires and in-depth interviews to test the correctness of the
established scientific hypothesis, thereby confirming the feasibility of the
problem-solving process as well as the results of applying the The process of
building a system of 51 problem situations to organize the teaching of National
Defense and Security Education for students at the National Defense and
Security Education Centers in the South.

7.3.3. Pedagogical experimental method

The purpose of the controlled pedagogical experimental method at the
Center for National Defense and Security Education is to test the scientific
research hypothesis of the thesis topic.

7.3.4. Other support methods

Using methods such as observation, interviews, conversations, summarizing
experience, and research through active products. The goal of these methods is
to gather additional information and clarify the implementation of the thesis
topic's research tasks.

7.4. Mathematical statistical methods

Using Excel 2016 software to process and analyze survey data to calculate
mean, variance, and standard deviation.

Using SPSS Statistics 20 software to process, analyze and verify the results
of controlled pedagogical experiments to ensure the accuracy and reliability of
the research results.

8. Theoretical and practical meaning
8.1. Theoretical meaning

The thesis has reviewed the studies related to the construction of
problematic situations-based teaching organization according to problem
situations; systematize and clarify the theoretical basis for problematic
situations-based teaching, such as Developing basic concepts about situations,
problems, problem situations and teaching by problem situations; The types of
problem situations, the structure, the process of developing the problem
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situation; Scientific basis, nature, advantages, disadvantages, process of
organizing teaching according to problem situations; Assessment of learning
results in teaching according to problem situations; Clearly identify the
difference between problematic situations-based teaching and problem-solving
teaching. Thanks to the theories and the characteristic analysis of National
Defense and Security Education, the study builds a theoretical framework for
problematic situations-based teaching in National Defense and Security
Education, such as problem situations, principles and procedures for developing
problematic situations-based; Principles and procedures for organizing
problematic situations-based teaching; Examining and evaluating learning
results problematic situations-based teaching in National Defense and Security
Education.
8.2. Practical meaning

A fairly clear assessment of the current state of awareness and organization
of problematic situations-based teaching in National Defense and Security
Education, such as teaching methods of lecturers are mainly presentations and
explanations; students' learning style is memorization and learning by heart;
examination and evaluation are not oriented towards inference and applied
knowledge to solve practical situations. In the teaching process, there was also
the appearance of problematic situations-based teaching without scientific
processes. Research on the situation also reveals that the design of teaching
content into teaching situations is still confusing and difficult because there is
no guiding document. Thus, teachers have to invest a lot of time and effort. On
the basis of designing building problem situations, the thesis has built 51
problem situations and the process of organizing problematic situations-based
teaching.
9. Thesis structure.
Introduction
Chapter 1: An overview of studies on problematic situations-based teaching
Chapter 2: Theoretical basis for problematic situations-based teaching in
National Defense and Security Education
Chapter 3: The practical basis of problematic situations-based teaching in
National Defense and Security Education



Chapter 4: Developing problem situations and organizing problematic
situations-based teaching in National Defense and Security Education
Chapter 5: Pedagogical testing and experimentation
Conclusion and recommendations
List of published works related to the thesis topic
References
Appendix
Chapter 1
AN OVERVIEW OF STUDIES ON PROBLEMATIC SITUATIONS-
BASED TEACHING

Firstly, Some studies on problematic situations-based in the world

Case-based teaching, or problematic situations-based teaching, whose core
are problem situations used in teaching at different levels has appeared quite
early in the history of education in the world.

The overview study shows that the research works on problematic
situations-based teaching around the world agree on the following
characteristics:

- Case-based teaching is a learner-centered approach which is suitable for
university teaching with the empowerment of learners to conduct research,
integrates theory and practice and applies knowledge and skills to develop
possible solutions to a given problem.

- Learners must be responsible for their own learning for example, self-
directing and self-adjusting learning. Lecturers organize, support and guide
learning.

- The problems used in problematic situation- based learning are often
related to reality, when given there is no single correct answer and there is more
than one solution.

- Learning is always integrated from many fields, from many different
sources and team collaboration is essential.

Secondly, Some studies on problematic situations-based in Viet Nam

In Vietnam, Vietnamese researchers and Vietnamese Education, which have
early access to problem-case building and problematic situations- based
teaching organization with positive viewpoints in teaching, has achieved certain
achievements.

Analyzing and synthesizing opinions about problem situations indicates that
Vietnamese authors believe that problem situations are difficulties and
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obstacles in terms of knowledge, thinking skills and cognitive activities.
However, whether problem situations becomes a factor in promoting awareness
depends on the following three factors:

Firstly, The problem situations contain a contradiction between the known
and the unknown;

Secondly, The problem situations are perceived as a contradiction, and there
is a need to resolve that conflict;

Finally, Subjects have the ability to resolve conflicts based on their old
knowledge, skills and experiences.

Thirdly, Some studies on problematic situations-based teaching in the field
of Defense and Security Education

Research on problematic situations-based teaching in the field of Defense
and Security Education has not been paid much attention by many authors, but
especially in the field of National Defense and Security Education for students.
Through the analysis and synthesis of problem situations-based teaching studies
in the field of military and security, it was found that the new studies only
mentioned in general, scattered about a number of measures to innovate and
improve the quality of life. improve the quality of teaching some humanities
subjects at military universities. Especially, there has not been any systematic
and in-depth research on teaching under problem situations Defense And
Security Education.

Therefore, the study clarifies a number of theoretical issues of the
problematic situations-based teaching method and building a theoretical
framework for problematic situations-based teaching in the subject of National
Defense and Security Education. The national Defense and Security Education
Centers in the South, which is an urgent matter to meet the requirements of
practice.

Chapter 2
THEORETICAL BASIS FOR PROBLEMATIC SITUATIONS-BASED
TEACHING IN NATIONAL DEFENSE AND SECURITY EDUCATION
In chapter 2, the thesis conducts the following studies:

Firstly, To analyze and clarify the system and basic concepts such as,
Concept situation; Problem concept; Concept problematic situations and
concepts Problematic Situations-based teaching.

Secondly, Systemically and clearly define several theoretical issues about
problematic situations such as, Structure of problematic situations; types of
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problematic situations; some problematic situations construction processes. In
which the author's thesis research, analyze and develop model structure a
problematic situations includes 3 components: The open, content, and results (
as described Figure 2.1). Determining the structure of the problematic situations
is very important for the next tasks of the thesis.

Ss y
. Introduction ; Search results
o New knowledge,
T 5 The name skills and attitude
The context

Knowledge Ss’ status and
Skills psycology

Figure 2.1. Structure diagram of problematic situation

Third: Research and build several theoretical problems about problematic
situations- based teaching such as

1. Problematic situations- based teaching is applied to practice at
universities because it is based on a solid scientific basis in aspects: Philosophy,
Psychology and Education.

2. The essence of Problematic situations-based teaching is instructing
students how to create adaptive capacity and positive thinking to find new
knowledge, skills and cognitive attitudes. Besides, it helps students improve
their cooperation capacity, teamwork skills, improve their analytical ability,
problem-solving ability, defend their opinions and give feedback in front of the
crowd.

3. Specify the advantages and disadvantages of the Problematic situations-
based teaching method; at the same time, research, analyze and evaluate some
problematic situations- based teaching processes of local and foreign authors to
carry out the tasks of the thesis.

4. Research to clarify the assessment of learning outcomes in the teaching
under problematic situations. It affirms that assessing learning outcomes in
problematic situations-based teaching is focused on developing learners'
performance competencies, creating conditions for learners to penetrate
practice, combining theories and practices. We built 5 evaluation principles and
assessment tools.



5. Analytical study of the subject of National Defense and Security
Education shows that many contents can be converted into problematic
situations as in Module 111 .There are 8 lessons with a duration of 90 periods of
which there are 83.3% practice, 16.7% theory. The content associated with the
combat and training practice of the soldier suitable for building a problematic
situation is Using military topographic maps; Prevention of weapons of mass
destruction; First aid for war wounds; One-on-one tactics in offensive and
defensive combat.

Chapter 3
THE PRACTICAL BASIS OF PROBLEMATIC SITUATIONS-BASED
TEACHING IN NATIONAL DEFENSE AND SECURITY EDUCATION

To clarify the practical basis of problematic situations-based teaching in
National Defense and Security Education, Chapter 3 performs 2 basis researchs:
1. Research and learn about National Defense and Security Education
Centers

The purpose of the research is to learn about the National Defense and
Security Education Centers in the South to clearly identify the objective and
subjective factors that affect and influence the process of organizing the
teaching of National Defense and Security Education at the National Defense
and Security Education Centers.

Research on National Defense and Security Education Centers in the South
shows that all centers have synchronous and regular staffing organization;
facilities, equipment and teaching means to meet the learning and training
needs of students; Students are organized into companies, platoons and squads
to study and practice in the military environment; The lecturers are a seconded
officer from the Ministry of National Defense who have solid political skills,
received basic and regular training at academies and schools inside and outside
the army, undergone practical training and combat. This is one of the beneficial
conditions for the innovation of situational teaching in the Centers for National
Defense and Security Education in the South.

2. Research, survey, and assess the current situations

Survey purposes: Evaluation of the current situation of teaching according to
the problem situations at the National Defense and Security Education Centers
in the South to serve as a practical basis to propose teaching methods according
to the problem situations in National Defense and Security Education.

Participants:
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1) 78 staff and lecturers directly manage and teach at 3 National Defense
and Security Education Centers.

2) 450 students are studying in the first year of the academic year 2018 -
2019 at 3 National Defense and Security Education Centers in the South.

Surveying and processing information methods

- Investigate by questionnaires, interviews, observation, and research
through activities of teachers and students such as lesson plans, exercises, and
tests.

- The survey data were processed using Excel 2016 and SPSS 20.0 software

- With the survey method by questionnaire, two forms of questionnaire were
built with the system of open and closed questions. In terms of closed-ended
questions in the survey form, the response parts are given 5 rating levels and
arranged in descending order of magnitude, corresponding to them are the
scores of 5; 4; 3; 2; 1. The rating level of the subjects was determined using a
scale according to the average calculation method. The significance of each
mean value for the interval scale is determined as follows:

The value of each interval = (Maximun — Minimun)/n = (5-1)/5=0,8

The average value Meaning
1,00 - 1,80 Never / unknown to do / completely unnecessarily
1,81-2,60 Rarely / know how to do but not proficiently / unnecessarily
2,61-3,40 Occasionally / normally
3,41-4,20 Regularly / proficiently / necessarily
4,21 - 5,00 Very regularly / very proficiently / very necessarily

Survey results

1) The awareness of both teachers and students about the nature of
problematic situations-based teaching is not high and still confused with
traditional teaching. This greatly affects the application of problematic
situations-based teaching in the teaching process. The situation reflects the
current passive and lack of creativity of students' learning style, which will
significantly affect its effectiveness.

2) Lecturers are highly aware of the need to problematic situations- based in
National Defense and Security Education. The teacher proposed some practical
measures, such as Building a system of situations associated with teaching
content; Practice collaborative and group learning skills; Bringing situations
into the teaching process; Organizing students to present their views and
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thoughts in front of the classes and study military and security issues that are
happening, from which to draw their own conclusions.

3) Teaching methods of teachers are mainly presentations and lectures; the
ways students learn are memorizing and learning by heart; testing and
evaluation has not directed to inference and application of knowledge to solve
practical situations. In the teaching process, there has also been the appearance
of teaching according to problematic situations, but not following a scientific
process. Thus, only the goal of knowledge has been met but the skill goal of the
subject has not yet been reached.

4) The reasons why problematic situations- based teaching is limited:

Obijective reasons: The number of students in the class is large; The time
spent on the subject is not appropriate; The content of the subject program is
also spread out; Criteria for assessing learning outcomes are not associated with
situational learning.

Subjective reasons: Teachers are familiar with traditional teaching;
Problematic situations-based must be invested more time and effort; There is no
documentation to guide case building and how to organize teaching according
to problem situations. Students are passive and dependent; Student's learning
method is memorization and learning by heart; Examination and evaluation are
not oriented towards inference and application of knowledge to solve practical
situations; The entrance level of students is different.

Chapter 4
DEVELOPING PROBLEM SITUATIONS AND ORGANIZING
PROBLEMATIC SITUATIONS-BASED TEACHING IN NATIONAL
DEFENSE AND SECURITY EDUCATION

From the theoretical basis of problematic situations- based teaching;
Features of National Defense And Security Education and the actual situation
of teaching National Defense And Security Education at the National Defense
and Security Education Centers in the South. The thesis proposes measures to
organize problematic situations- based teaching of this subject in order to
improve the results and promote the active self-discipline of learners.

Firstly, proposing the process of building problematic situations- based
teaching of National Defense and Security Education (depicted in Figure 4.1).
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1.  Determinethe objectives of the lesson

2. Analysis content and determin knowledge todesigna

Determine the l Determine the I Identify I Identify the
form of the context of the information, data question that
Qitiatinn I qitiiatinn I nf the <itiiatinn . renresents the

3. Editthe problematic situations

1

4. Check and evaluate completely problematic

Figure 4.1: The process of building problem situations teaching
Defense and Security Education

Step 1, Teachers analyze and determine objectives of specific lessons in terms
of knowledge and skills. Lesson objectives must be specific, explicit and
measurable.

Step 2, Analyze lesson content: Teachers need to analyze and select content that
is typical, or has the ability to generalize to similar problems that students will
encounter, and then design them into problematic situations to help students
learn according to problematic situations and accumulate new knowledge and
practical experience. Teachers also need to pay attention to the logic in terms
of knowledge and skills of problematic situations system, so students can gain
the experience and value of previous case studies during problem solving.

Step 3, Problematic situation editing: is the logic of factors and data to
create different situations helping students are aware of the task to be solved.
On the basis of the analysis to determine the basic knowledge unit, the teacher
outlines the problematic situations for each knowledge unit so as to stimulate
students' thinking logically according to the problematic situation structures.

Step 4, Check, evaluate and complete the situation: Lecturers compile the
situation and teach the subject to make a preliminary assessment of the situation
to see if it satisfies the following criterias: Scientific - pedagogical; practicality.
Then, the situation will be corrected and entered the official evaluation stage
through the student's opinions about the problematic situations, and the
assessment of the student's learning results due to the impact of the situation.
Finally, editting to complete the problematic situations system for the course.
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In order to confirm the feasibility of the proposed process, the thesis author
applies this process to design 6 problematic situations: 1) Paradoxical situation;
2) Selection situation; 3) Why situation; 4) Rejection situation; 5) The real
situation, 6) The hypothetical situation (content: Using military maps for
Defense and Security Education) as an illustration.

At the same time, the author uses the process of developing problematic
situations to teach National Defense and Security Education and has built 51
problematic situations to initially, which helps teachers of National Defense and
Security Education centers use to teach this subject.

Secondly, Proposing the process of organizing problematic situations-based
teaching of National Defense And Security Education (depicted in 4.2).

Period 1 _>‘ Step 1. Identify and learn about the situations '
Introduce B '
problematic — ‘ Step 2. Propose ideas, hypotheses <=
situations I
v |
_>‘ Step 3. Self-study I
Period 2 I
Solve ——>| Step 4. Discuss I
| problematics I
‘ situations "
L ‘ Step 5. Test ideas, hypotheses A |
Period 3 — Step 6. Report
Present the S—
results - Budc 7. Evaluate, learn from experience

Figure 4.2: The process of organizing problematic situation-based

teaching in National Defense and Security Education
The process of organizing problematic situation-based teaching in National

Defense and Security Education includes 3 periods, 7 steps (Table 4.1).
Table 4.1: Activities of lecturers and students in the process of
Problematic situation- based teaching

Process of Step Activities of teachers Activities of students
teaching
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Step 1. -Lead the class in | - Form a study group, assign team
Identify problematic situations. leaders and secretaries.
and learn - Divide student groups - Prepare resources (materials)
about the - Prescribe time, assign | - Clarify what is not understood in
situations presentation, evaluate the situation
Period 1. - Clarify unknown terms if | - Determine the purpose of solving
Introduce the necessary and identify the major problem.
problematic
situations _
Step 2. - Support and control | - Analyze the main problem that
Propose students to propose ideas | needs to be solved.
ideas and and hypotheses; rationally | - Raise ideas, hypotheses to solve
hypotheses | use teaching facilities the situation and reference sources
Support students, groups - Apply known knowledge and
Period 2. | Step 3. to collect appropriate finding out necessary information
Solve Seft- study | information, seek and knowledge.
problematic knowledge to implement - Identify necessary knowledge for
situations solutions solving situations, listing unknown
knowledge
Step 4. Organize, orient, and | - Discuss a major issue that needs
Discuss control students in group | to be resolved
discussion - Discuss ideas, hypotheses of
problem solving
- Discuss the known factors and the
knowledge and skills to be found.
- Discuss the method of performing
the problem solving.
Step 5. Test| Organize and control | - Systematize newly received
ideas, groups, students test ideas | knowledge
hypotheses | and hypotheses - Analyze, compare and evaluate
whether the problem solving is
performed or not?
- If many options can be solved, it
is necessary to compare and
determine the optimal plan.
- If examining the proposed options
results in failure to resolve the
problem, go back to step 2 to find a
new solution.
Period 3. | Step 6. - Organize groups to | - Groups report the results of their
Present the | Report present results and | problem-solving  situation by
results solutions. presentation or role-play.
- List elements of | - Present lessons learned from
organizing practice | solving problematic situations.
(teaching practice at sports | - Practice solving situations at the
fields) request of teachers.
Step 7. - Comment evaluation | - Participate in evaluating the
Evaluate, results learning results of groups and group
learn from | - Systematize common members.

15




experience | lessons that students need | - Evaluate your own learning
to pay attention to in each | results and draw conclusions

solved situation.

- Praising students with
good academic results.

To demonstrate the feasibility of this process, the author prepares lesson
plan: Using military maps to organize problematic situations-based teaching as
illustrative examples.

We also propose a set of tools to evaluate learning outcomes based on
problem situations in defense and security education, including: assessment
criteria; observation checklist; student's self-assessment sheet. to help teachers
facilitate the examination and assessment of learning outcomes according to
problematic situations of students in National Defense and Security education.

Chapter 5
PEDAGOGICAL TESTING AND EXPERIMENTATION

To test the scientificity and feasibility of the problem-case development
process and the problem-based teaching process in National Defense and
Security Education, we use the experimental method (for expert advice) and
pedagogical experimental methods.

Firstly, Test the process of developing problematic situations and 51
problem situations designed to teach National Defense and Security Education

Purposes of testing: Verifying the correctness of the developed scientific
hypothesis, thereby confirming the feasibility of the problem building process
as well as the results of applying the construction process. The system of 51
problematic situations to organize the teaching of National Defense and
Security Education for students at National Defense and Security Education
Centers in the Southern..

Testing objectives: 24 experts are leaders and commanders of a number of
military units in the armed forces of military zone 9; Leaders of National
Defense and Security Education Centers in the South; National Defense and
Security Education lecturers have reputations and experience in teaching and
scientists in the field of education.

Methods: Organizing a conference to consult experts: the thesis author
reports to the conference on the construction process and the results of applying
the construction process 51 problematic situations; Distributing questionnaires
and conducting interviews at the conference.

Testing results: (Table 5.1 and table 5.2)
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Table 5.1: The results of experts’ opinions on the problematic situation
development process

Contents of experts’ opinions on the problematic Suitable | Unsuitable
situation development process
Is the problem-solving process suitable for the | qyantity 24 0
1 | National Defense and Security Education program
for students? % 100 0
Is the process of formulating problematic situations | Quantity 24 0
2 | suitable for building TH in teaching National Y 100 0
Defense and Security Education? 0
Is the process of building problematic situations | Quantity 23 1
3 | suitable to meet the requirements of teaching 0
method innovation? & %8 4.2
4 | Are the steps in the problem-case development Quantity 24 0
process clear and complete? % 100 0
Please comment on the process of developing a | Quantity 24 0
5 | problem situation in National Defense and Security 0
Education & 100 0
Table 5.2: The evaluation results 51 problematic situations developed
B Contents of _the_eval_uatlon results Suitable | Unsuitable
51 problematic situations developed
Avre these problematic situations consistent with the Quantity 24 0
1 course objectives for National Defense and Security 0
Education? & 100 0
5 Are these problematic situations consistent with the | Quantity 24 0
soldier's military practice in training and combat? % 100 0
Are these constructed problematic situations | Quantity 22 2
3 consistent  with  the current  qualifications, o 917 8.3
competence and teaching experience of teachers? 0 ' '
Using this problem situation to teach will promote | Quantity 24 0
4 students' positivity, self-discipline and creativity in |
learning? % 100 0
Using this problematic situations to teach National | Quantity 21 3
5 Defense and Security Education will improve )
learning outcomes? % 87,5 12,5

The results of both qualitative and quantitative tests reveal that the process

of building problematic situations in National Defense and Security Education
that the author proposes is scientific and suitable for the high application; 51
problematic situations were developed on the basis of the proposed process in
accordance with the course objectives and the actual environment of military
operations; is very feasible in using to promote positivity, self-discipline,
creativity and improve student learning outcomes.

Secondly, Experimental method of pedagogical control
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Purposes of experiment: Verifying the correctness of scientific hypotheses
built, through experimentally research results, to confirm the feasibility and
effectiveness of the process of building and organizing teaching study
according to National Defense and Security Education.

Theories of experiment: If the teaching of National Defense and Security
Education is applied according to the process of organizing problematic
situations as suggested by the researcher, it will improve the learning outcomes
of National Defense and Security Education and promote the activeness, self-
discipline and creativity of learners in studying this subject.

Experimental subjects, time and places

- Experimental subjects: Select two experimental classes and two control
classes with equivalent qualifications. Specifically, students of Faculty of
Information Technology and Communication Course 45, Can Tho University.

- Experimental time: It is conducted in the second semester of the academic
year 2019-2020.

- Experimental places: Pedagogical experiment was conducted at the
National Defense And Security Education Center of Can Tho University.

Table 5.3: Experimental classes and control classes

Class Subject Symbol Number of Students
Company 1- Information Technology Experimental | TN1 89
Company 2- Information Technology Control bC1 90
Company 3- Software Technology Experimental | TN2 85
Company 4- Software Technology Control bC2 87

Experimental process: It conducted two experimental phases. The first
phase: Exploratory experiment to draw experience for experiment phase 2:
Impact experiment to verify and confirm teaching methods according to
problem situations after it has been completed, supplemented on the basis of the
evaluation and experience of the first experimental phase.

Experimental results

Before conducting the pedagogical impact of each phase, we conduct a
survey on the input level of both experimental and controlled groups through
the organization of an entrance test, and conduct a survey on learning positivity
of students.

- The results before the first experiment

Table 5.9: T-test of input results between TN1and DC1
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Parameters TN1 bCl
N 89 90
Mean 5,02 5,09
Std. Deviation 1,23 1,34
Levene’s Test for Equality of Variances F =0,197; Sig. = 0,658
t 0,355
Sig. (2-tailed) 0,723

the students before the experiment

Table 5.10: Expressing positive, self-conscious and creative learning of

Expressing positive, self-conscious and creative learning of the
Number of students
Class students Finished Not finished
Quantity % Quantity %
TN1 89 23 25,8 66 74,2
bCl1 90 24 26,7 66 73,3

- The results after the first experiment

Table 5.14: T-test results of the third test between TN1 and DC1

Parameters TN1 bCl1
N 89 90
Mean 6,48 5,51
Std. Deviation 1,3577 1,4319

Levene’s Test for Equality of Variances

F = 1,402; Sig. = 0,238

t 4,659
Sig. (2-tailed) 0,000
120%
100% 100% 100% 98.88%
0 e @ e 89.89%
o 91.11% 82.02%
80% S \
70.00%
0,
60% 56.67%
40% \
22.47%
20% 25.56% \ 5.62% 1.12%
7.78%
0% o= 0%
1 2 3 4 7 9 10
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Figure 5.1: Line graph of convergence of test scores after the 1% experiment
The data in Figure 5.1 shows that the frequency of scores of 7 or more in the
control class is only 25.56%, while that of the experimental class is 48.31%.
The score from more than seven of the experimental class is much higher than
that of the control class. In the figure, the point frequency convergence line of
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the experimental layer is on the right compared to the point frequency
convergence line of the control layer. Thus, it can be confirmed that after the
pedagogical experiment (the first phase), the learning results of the
experimental class are higher than the control class.
Table 5.16: Expressing positive, self-conscious and creative learning of
students after the first experiment

Expressing positive, self-conscious and creative learning of the
Number of students
Class students Finished Not finished
Quantity % Quantity %
TN1 89 57 63,8 32 36,2
bCl1 90 26 28,9 64 71,1

The results of Table 5.16 show that the percentage of students who have
formed positivity, self-discipline and creativity in the process of studying
National Defense and Security Education in TN1 class is much higher than in
TD1 class. The corresponding rate is 63.8% vs 28.9%. Compared with the
survey results before conducting the experiment, it showed that the TN1 class
had a clear change (from 25.8% to 63.8%), while the TN1 class also had a
change, but not significantly (from 26.7% to 28.9%). This proves that the
measures to apply teaching according to problematic situations in National
Defense and Security Education have promoted the positivity, self-discipline
and creativity of students.

- The results after the second experiment

Table 5.18: T-test of input results between TN2 va BC2

Parameters TN2 bC2
N 85 87
Mean 5,06 5,16
Std. Deviation 1,228 1,209
Levene’s Test for Equality of Variances F =0,017; Sig. = 0,896
T 0,549
Sig. (2-tailed) 0,583

Table 5.19: Expressing positive, self-conscious and creative learning of
the students before the experiment

Expressing positive, self-conscious and creative
Class Number of learning of the students
students Finished Not finished
Quantity % Quantity %
TN2 85 18 21,2 67 78,8
bC2 87 21 241 66 75,9

- The results after the second experiment
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Table 5.21: The difference in average score in the 2nd test of TN2 and BC2

Parameters Experimental Controlled outputs
outputs
N 85 87
Mean 6.82 6.09
Std. Deviation 1.156 1.137
Levene’s Test for Equality of Variances F =0.007; Sig. = 0.934
T 4,182
Sig. (2-tailed) 0.000
150%
100% 100% 100% 100% 96.47%
100% — 89.41%

NE5.88%

35.56%
0% 8.05%

100% 100% 100% 1088666%

50% 73.56%

22.35%)88%

=== =0=TN

Figure 5.2: Graph of convergence of test scores for the 2nd time
(The second experiment)

The data in Figure 5.2 shows that the frequency of scores of 7 or more in the
control class is only 35.56%, while that of the experimental class is 65.88%.
Scores of 7 or more of the experimental class is much higher than the other.
The point frequency convergence line of the experimental layer is to the right
compared to the point frequency convergence line of the control layer. Thus, it
can be confirmed that the learning results after the pedagogical experiment ( the
second phase) of the experimental class are higher than that of the control class.

Table 5.22: Expressing positive, self-conscious and creative learning of
the students after the second experiment

Expressing positive, self-conscious and creative learning of
Number of the students
Class | o\ dents Finished Not finished
Quantity % Quantity %
TN2 85 57 67,1 28 32,9
bC2 87 26 29,9 61 70,1

Table 5.22 shows that the percentage of positive, self-discipline, and
creative students in learning the National Defense And Security Education in
the TN2 class is much higher than that in the NC2 class, the corresponding rate
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is 67.1% and 29.9%. Compared with the survey results before conducting the
experiment, there was a clear change in the experimental class (from 21.2% to
67.1%), while in the control class 2 there was also a change but it was not
significant (from 24.1% to 29.9%). It proved that the methods of applying
problematic situations-based teaching and learning has promoted the positivity,
self-discipline and creativity of students.

The experimental results show that the students' learning results in
experimental classes are much better after each experimental period, and higher
in the control classes after receiving the pedagogical effects of expressing
students’ positivity, self-awareness and creativity. Specifically, the average
score in learning in the experimental classes was high in the control class, and
the percentage of students achieving good and excellent scores was also higher
than in the control class.

Problematic situation- based teaching not only improves learning outcomes
but also creates conditions and opportunities for students to develop positivity,
self-awareness and creativity in learning, which helps students prepare for the
necessary military qualities and skills of a soldier to later join the armed forces
to defend Vietnam.

CONCLUSION AND RECOMMENDATION
1. Conclusion

1.1. The use of problematic situations- based teaching methods is an
inevitable trend, increasingly widespread and popular in many countries, levels,
subjects and different fields. Issues about the content, principles of problematic
situations-based teaching methods have been mentioned and analyzed from
many different angles. Regardless of the angles and approaches in any country,
the above studies also show the concern about how to have the best teaching
method for future generations. Therefore, acquiring the problematic situations-
based teaching and learning in National Defense and Security Education is very
necessary because it helps students have military skills to participate in the
cause of building and consolidating the all-people national defense and security,
be ready to defend the Socialist Republic of Viet Nam.

1.2. The case-based teaching method is effective in developing skills to
apply one's own experience and others' experience to recognize and deal with
problems in the learning process as well as in other fields. At the same time
develop the ability to adapt to different situations. It is the goal of modern
teaching and is very suitable for the military environment in the conditions of
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war to protect the country. Applying problematic situations- based teaching is a
very effective teaching style in which teachers orient and control students to
promote their positivity, self-discipline, creativity, and research to solve
problematic situations based on the previous knowledge, skills and experience.
Therefore, students consolidate knowledge, skills and develop thinking,
problem-solving abilities to meet teaching goals.

1.3. Research the evaluation of the current status of National Education And
Security Education activities at centers in the South region shows that
Teachers’ methods are mainly presentations and explanations; students’
learning methods are memorize and learning by heart; examination and
evaluation are not oriented towards inference and application of knowledge to
solve practical situations. In the teaching process, there has also been the
appearance of problematic situations- based teaching, but not according to a
scientific process and still very limited, because the transformation of teaching
contents into teaching situations is still limited. awkwardness, lack of scientific
process to guide teachers to organize it. Thus, only the goal of knowledge has
been reached, but the goal of the subject's skills has not been peaked.

1.4. Research and propose the process of building problematic situations in
National Defense and Security Education is carried out to help teachers in
National Defense and Security Education Centers that can be applied to
construct problematic situations serving the teaching process of National
Education And Security Education. The process of organizing problematic
situations-based teaching which is suitable for the teaching conditions in the
National Defense and Security Education Centers in the South is designed in 3
stages with 7 steps describing specific activities. Lecturers’ corresponding
activities help them facilitate students in learning institutions problematic
situations in National Defense and Security Education.

1.5. Experimental results in two periods showed positive results. Combined
with observing, taking time and exchanging, chatting with students as well as
analyzing students' tests through tests, it is possible to confirm the effectiveness
of the proposed situational teaching measures. Specifically, the learning
outcomes are not only significantly improved, but also create conditions and
opportunities for students to promote their positivity, self-discipline, and
creativity in learning. This helps students learn in its true sense, preparing
students with the necessary military qualities and skills of a soldier to later join
the armed forces to defend the Socialist Republic of Viet Nam.
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2. Recommendation

After the process of researching and testing research results, we have a
number of recommendations:

2.1 The Ministry of Education and Training, especially the Department of
National Defense and Security Education, needs to put the teaching content
under a problematic situations into a topic in the module on teaching methods
in higher education institutions which trains National Defense And Security
Education Teachers;

2.2. Educational institutions need to put the content of problematic situation-
based teaching into one of the regular training plans for teachers of National
Defense and Security Education at National Defense and Security Education
Centers in order to improve the professional capacity of the lecturers, thereby
improving the quality of teaching in National Defense and Security Education.

2.3. National Defense and Security Education Centers need to pay attention,
research, and widely apply the process of building a problematic situations and
organize teaching according to a problematic situations of Defense and Security
Education to better meet the educational and training goals of the army and the
country today.

2.4. National Defense and Security Education Centers need to encourage,
motivate, support, and conduct research to build problematic situations, apply
teaching online in the context of the Covid-19 pandemic
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